Pupil Premium Strategy Statement 
Hambrook Primary School 
 
This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils.  
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview 
	Detail 
	Data 

	Number of pupils in school  
	205

	Proportion (%) of pupil premium eligible pupils 
	4% 

	Proportion (%) of pupil premium eligible pupils (Service)
	2%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended) 
	Sept 2025-Sept 2028 

	Date this statement was published 
	December 2025

	Date on which it will be reviewed 
	December 2028

	Statement authorised by 
	Jennifer Rubel 

	Pupil premium lead 
	Laura Stace 

	Governor / Trustee lead 
	Mark Dee 


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	£19,180

	Recovery premium funding allocation this academic year 
	£0

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable) 

	£0 

	Total budget for this academic year 
If your school is an academy in a trust that pools this funding, state the 
amount available to your school this academic year 
	£19,180


Part A: Pupil premium strategy plan 
Statement of intent 
At Hambrook, we maintain high aspirations for all pupils and are committed to ensuring that every child, regardless of background, achieves their full potential. We expect all children to succeed and are determined that pupils eligible for pupil premium funding receive the targeted support necessary to excel academically, socially, emotionally and in the wider curriculum.
The overarching aim of our three-year pupil premium strategy is to raise the attainment of disadvantaged learners and diminish the gap between pupil premium and non-pupil premium pupils within our school and in comparison with national outcomes. High-quality teaching, underpinned by effective assessment for learning and strong, supportive relationships, is central to our approach. This ensures that staff can accurately identify the specific areas where disadvantaged pupils require targeted support to diminish the gap.
We will continue to strengthen staff expertise through professional development and a consistent whole-school approach to high-quality teaching. This approach will promote pupil independence while ensuring appropriate scaffolding is in place to support pupils as they deepen their understanding. Research indicates that when all learners experience coherent, well-structured teaching that gradually releases responsibility, they are more likely to develop the skills and resilience needed to become successful lifelong learners.
We recognise that some pupils may also require additional support with their personal, social and emotional development. Our strategy therefore includes a strong pastoral focus, ensuring that pupils feel safe, confident and ready to learn. By providing structured emotional support and promoting positive relationships, we aim to equip all disadvantaged pupils with the resilience and self-regulation needed to engage fully in the curriculum. We aim to work with external providers to support both school and parents in achieving the best outcomes for children.
We are equally committed to ensuring that all pupils have access to a rich and varied range of enrichment opportunities. To address potential gaps in cultural capital, we will review and enhance our wider curriculum offer so that disadvantaged pupils benefit from high-quality experiences that broaden understanding, deepen knowledge and promote aspiration. These opportunities play a crucial role in shaping pupils’ educational journeys, providing them with the confidence, curiosity and wider awareness that support long-term engagement and success in future learning.
At Hambrook Primary, although we recognise the PP grant identifies our core group of individuals who require support to thrive and match their peers, we recognise that there are more pupils who would benefit from this approach. Because of this, we have a wider group of pupils who we support with the PP strategy and school budgets to maximise their opportunity to succeed in all areas of life. Examples of inclusion into the group include:
-Children with a history of ACEs
-Families with financial struggles
-Refugees
-New joiners with a history of attending multiple schools
-Children involved in social care processes
-Children who aren’t thriving with the school’s core offer
A group of senior staff meets regularly to review the list of pupils in this group and adjust accordingly. 

 
 	 
Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Although the progress for pupil premium children is typically in line with non-pupil premium children, attainment is lower in comparison.

	2 
	Access to internal and external enrichment opportunities is lower for disadvantaged pupils compared with their non-pupil premium peers.

	3 
	Our internal assessments and observations indicate that children in receipt of pupil premium typically have greater personal, social and emotional development (PSED) needs compared with their peers. There continues to be a need within school for targeted support to address these social and emotional needs, ensuring that all pupils feel safe, confident and ready to learn.

	4
	Although overall attendance is high in comparison to local and national figures, there remains a small group of disadvantaged pupils whose attendance is lower. For these pupils, rigorous monitoring and sustained engagement with parents and carers is pivotal to ensure improved attendance, consistency, and positive outcomes.


 
 	 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	Success criteria 

	Attainment
Improve attainment in all subjects for disadvantaged pupils at the end of KS2 in comparison to their peers. 
 

	· Internal and external data shows that pupil premium pupils are making accelerated progress and are achieving the expected standard by the end of Year 6 (or earlier where possible). This is in line with their peers and encompasses the whole curriculum. 
· Teachers are able to clearly identify the learning gaps for pupil premium pupils and explain the targeted strategies they are using to address them.
· Pupil premium pupil voice indicates that they are retaining more knowledge and demonstrating a stronger understanding over time.
· PP lead and SENCo participate in all Pupil Progress Meetings, providing guidance and support on effective approaches for individual learners.
· A clear lesson design is in place to ensure that pupil premium pupils, alongside their peers, make strong progress and attain highly. 

	Enrichment Opportunities
Improved access to enrichment opportunities both inside and outside of the school day.
 
 
 
	· Engagement in extracurricular activities by pupil premium children has increased.
· Where possible, costs are reduced or eliminated for school social events to make sure no pupil is prevented from participating due to financial reasons.
· Clubs and other opportunities will be in place that align with the interests of our pupil premium cohort.
· The cost of school residential trips will be heavily reduced to ensure pupil premium children can attend.
· Opportunities for pupil premium children to take part in whole-school competitions and events have increased. 
· Pupil premium children have access to high quality activities tailored to their interests during unstructured times of the day

	PSED
Disadvantaged pupils demonstrate improved emotional regulation and resilience, enabling them to manage challenges in learning and social situations effectively.
	· Wellbeing remains consistently high across EYFS, KS1 and KS2, as shown through pupil-voice data and tracking, with improvements seen in pupils’ emotional regulation and social interactions.
· Disadvantaged pupils are supported with effective emotional-regulation strategies, enabling them to maintain positive mental and physical health and confidently explain how they demonstrate resilience.



	Attendance
Attendance for our disadvantaged pupils is consistently above the national average and in line with our non-disadvantaged pupils.
	· Attendance of disadvantaged pupils increases and is at least in line with whole-school attendance.
· The number of disadvantaged pupils identified as persistent absentees is reduced.
· Rigorous monitoring systems are consistently implemented and reviewed.
· Regular, purposeful engagement with parents and carers leads to improved attendance and punctuality.
· Early intervention strategies are used effectively when attendance concerns are identified.
· Improved attendance supports better engagement in learning and positive outcomes for disadvantaged pupils.


 
 
 	 
Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above. 
Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £3,250 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Implement a clear “lesson design” for all teachers to promote quality first teaching across all subjects while also embedding Hambrook pedagogies. This will ensure they’re consistent and are in alignment with the school’s educational principles.
	Evidence indicates that high quality teaching is the most important lever schools have to improve pupil attainment. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and the purposeful use of assessment. Supporting continuous and sustained professional development on evidence-based classroom approaches is important… and requires a balanced approach that includes building knowledge, motivating teachers, developing teacher techniques, and embedding practice. (EEF) 

https://educationendowmentfoundation.org.uk/news/eef-blog-modelling-independence-the-seven-step-model-planning-tool 

	1, 3

	Teaching assistants will have the knowledge and understanding to participate in regular assessment for learning. This will support all children’s progress and attainment. (CPD provided)

Teaching assistants will have the knowledge and understanding of how to promote independence within lessons.  (CPD provided)

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions 



	1, 3

	Implement a clear progression of vocabulary across core and non-core subjects to ensure high quality, rich discussions are being had in every class. 

Implement a clear system where vocabulary is embedded and recapped for children throughout their time at school
	The vocabulary progression is evidence-based and is designed and delivered in line with current research and best practice.

https://educationendowmentfoundation.org.uk/reading-house/vocabulary 

We have based our robust strategies for embedding new vocabulary from the EEF adapted from Beck  & McKeown.

https://educationendowmentfoundation.org.uk/news/vocabulary-in-action-poster-a-tool-for-teachers  
	1, 3

	Ongoing staff CPD on assessment for learning is planned to ensure it is embedded into all lessons and all children are being supported and extended where possible.
	The staff CPD is based on Rosenshine’s Principles of Instruction, which state that effective teaching includes regular review, and frequent checks for understanding.

https://orientation94.org/uploaded/MakalatPdf/Manchurat/EdPractices_21.pdf 
	1

	Revising our PSHE curriculum to improve the resilience and universal offer for our vulnerable families through social and emotional (SEL) learning opportunities.

CPD to support the implementation of it.
	Promoting mental health strengths through PSHE education 

Research shows there is strong evidence on PSHE and Social-Emotional Learning (SEL) that shows that well-designed curricula can improve:

· Emotional competence
· Social skills
· Prosocial behaviour
· Academic outcomes
· Reduced emotional distress

The new curriculum selected addresses these issues repeatedly across the age range. 
	1, 3


 
 	 
Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  
Budgeted cost: £10,430
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	KS1 and KS2 Academic Interventions

•Maths
•Reading/ Reading fluency
•Writing
•Phonics/ Spelling
•Workshops
•Attendance 
•Times table interventions




	The EEF Toolkit states that for children who have gaps in their understanding and low prior attainment or are at risk of falling behind, individualised and small group instruction allows the teacher to provide activities that are closely matched to a pupil’s attainment. As part of this, targeted feedback supports pupils to address misconceptions and overcome specific barriers to learning. The EEF states that, ‘Tuition delivered by qualified teachers is likely to have the highest impact.’

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition 
	1

	Support learners through speech and language therapy with trained members of staff (including CPD)
	https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches 

Research into communication and language approaches consistently demonstrates positive impacts on young children’s learning. These approaches support the development of spoken language, expressive vocabulary and early reading skills. On average, children who participate in communication and language interventions make around six months of additional progress over the course of a year. While all children benefit, evidence suggests that the impact can be particularly strong for children from disadvantaged backgrounds.
	1,3

	PSED Interventions
•Bucket Time
•Lego therapy
•Zones of regulation
•ELSA

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning 
Alongside academic outcomes, social and emotional learning (SEL) interventions have an identifiable and valuable impact on pupils’ attitudes to learning and their social relationships in school. These interventions are shown to improve emotional self-regulation and the ability to understand and engage in healthy peer relationships, and are therefore likely to provide particular support for disadvantaged pupils. In turn, these improvements may subsequently contribute to increased academic attainment.


	1,3

	School to provide key reading books and texts for vulnerable children
	Reading for Pleasure 

Extensive research confirms that reading significantly improves both academic performance and emotional well-being. The benefits stem from both the development of cognitive skills and the emotional engagement that reading provides. 
	1,3


  	 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £5,500 
	Activity 
	Evidence that supports this approach 
	Challenge number(s) addressed 

	Plan whole-school initiatives where social and emotional learning is at the forefront.

•Mental Health day
•Anti-bullying

	https://pmc.ncbi.nlm.nih.gov/articles/PMC10834646/ 

https://anti-bullyingalliance.org.uk/aba-our-work/news-opinion/supporting-young-peoples-mental-health-and-reducing-bullying-school-what 
	1,2,3

	Continue to establish the role of the parent link role to work alongside our inclusion and SEND team to engage parents and provide support to PP families.

•Workshops
•Attendance 
• 1:1 family support;
• 1:1 sessions to signpost;
• Completing referrals;
• Attending/leading EHAP
•Coffee mornings
	We know that effective learning happens best when a child’s physical and emotional needs are fully met. As Marc Rowland states, strong pastoral care is “a stepping stone to academic achievement.” We offer a variety of nurturing and trauma-informed approaches based on extensive research that support children to be ready to learn.
	1,2,3

	Work with parents and carers to identify clubs our pp children are interested in and plan opportunities for them.

(Subsidising if required)
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time 

Research demonstrates that planning to get the most from any extra time is important. It should meet pupils’ needs and build on their capabilities. 

(Residential trips, class trips) 

	2, 3

	Enhance our enrichment tapestry to ensure that school trips and learning opportunities are planned to deepen children’s understanding and experiences.

• Music instruments
• trips that provide cultural capital
	There is intrinsic value in teaching pupils creative and performance skills and ensuring disadvantaged pupils access a rich and stimulating arts education. Arts participation may be delivered within the core curriculum, or through extra-curricular or cultural trips which can be subject to financial barriers for pupils from deprived backgrounds. 
	2

	Strengthen the pupil premium attendance (in particular lateness) through working with Parent link and our Education Welfare Officer 

	Data shows that for a minority of disadvantaged pupils, persistent lateness and poor attendance have been issues and therefore this remains a focus. 
	1, 2, 3, 4

	Parental engagement lead will develop relationships with parents/ carers of persistent lateness to ensure attendance
	
	

	Increasing parent engagement through online core subject workshops to inform parents how to support their children, expose them to how their child is currently learning and build relationships. 
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 

By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of the causes of educational 
disadvantage. 

	1, 2, 4 


 
Total budgeted cost: £19,180
Part B: Review of the previous academic year 
Outcomes for disadvantaged pupils 





Externally provided programmes 
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year.  
	Programme 
	Provider 
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